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Effective teaching has the potential for 
playing an incredibly powerful role in the 
life of a learner.  It is an art and science that 
takes place in the dynamic environments 
of our nation’s classrooms.  This complex 
system of human interaction deserves a 
research-based evaluation model that clearly 
focuses on student achievement as the 
end result.  Cultivating effective teaching 
practices occurs when instructional plan-
ning and instructional supervision share a 
common language.  The Marzano Teacher 
Evaluation Framework is built on a com-
mon language for instruction.  Through the 
common language teachers receive focused 
feedback that recognizes their current 
strengths and encourages their continued 
professional growth in four domains of 
professional practice.

This article presents the four domains 
of the Marzano Teacher Evaluation Frame-
work, makes direct links to the Washing-
ton Teacher Evaluation Criteria, provides 
feedback from practitioners who have used 
the model, and introduces the concept of 
the Teacher Reflective Practice Scales which 
assist teachers in planning instruction in the 
same format with which they will be evalu-
ated.  Additionally, as this article is being 

written, Marzano Research Laboratory is 
working directly with State of Washington 
representatives and the Wenatchee School 
District to finalize a Washington version of 
the Marzano model.  The Wenatchee school 
district has been working with the Marzano 
model for nearly 18 months and has been 
instrumental in the alignment to Washing-
ton’s evaluation criteria.

The Marzano Framework
At the center of Robert Marzano’s con-

tributions to our profession have been his 
analysis of the research on effective instruc-
tion and the translation of those findings 
into concrete guidance for practitioners. 
The publication of The Art and Science of 
Teaching identified 41 classroom strategies 
and behaviors that are associated with gains 
in student achievement.  These 41 elements 
are organized under nine lesson design ques-
tions in the Marzano Teacher Evaluation 
Framework and comprise Domain 1.

In addition, the remaining 19 elements 
of the model are contextualized in three 
interrelated domains: Planning and Prepar-
ing, Reflecting on Teaching, and Collegiality 
and Professionalism. 

With four domains and 60 elements, 
the Marzano model mirrors the complex 
realities of teaching while revealing several 
of our fundamental biases. First, more than 
half of the model’s elements (41 of 60) 
are nested in Domain 1, evidence of our 
recognition of the importance of the direct, 
classroom-based actions of teachers. The 

causal link between strategies employed in 
a classroom and student learning is be-
yond dispute. Second, for a framework of 
teaching to be useful it must be sufficiently 
fine-grained to identify specific things that 
a teacher can focus on and refine. Which 
implies our third bias: it’s about growth…
growth in the skills and behaviors of our 
teachers that pay dividends for our students.

The Marzano Model for Teacher Evaluation in 
Washington State

by Phil Warrick and 
David Livingston

“The quality of an education system 
cannot exceed the quality of its 
teachers.”

Barber and Mourshed, quoted in 
Leaders of Learning, DuFour and 
Marzano, (2011), p. 4
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Domain 1: Classroom Strategies and 
Behaviors

This is the domain that directly ad-
dresses what teachers do in classrooms.  In 
the Marzano Framework the 9 design ques-
tions and 41 elements, drawn from The Art 
and Science of Teaching, are organized under 
three general types of lesson segments.  A 
lesson segment is an event in the classroom 
with strategies employed that are designed 
to meet a specific learning purpose.  We 
use the concept of lesson segments to serve 
as a unit of analysis and provide focused 
feedback to teachers.  In the following we 
address each of the three lesson segments in 
turn, although it is important to note they 
are not linear. 

“Routine segments” are strategies that 
include communicating learning goals, 
tracking student progress, celebrating the 
learning successes of individual students and 
whole classes, and the establishment and 
maintenance of productive routines includ-
ing the physical layout of the classroom. 

“Content specific segments” are pre-
cisely that; things that teachers do to help 
students successfully interact with content.  
The Marzano model contains three specific 
situations for teaching content: 1. Introduc-
ing new content, 2. Having students prac-
tice and deepen their knowledge, or 3. Hav-
ing students generate and test hypotheses 
using what they have learned. Depending 
on which of these three specific situations is 
in play, teachers use different strategies that 
are clearly reflected in the model.  These 
specific content situations represent The Art 
and Science of Teaching’s Design Questions 2, 
3, and 4.

“Lesson segments enacted on the spot” 
is the final of the three segment categories. 
These are strategies that might not be a 
part of every lesson but when called for a 
teacher must attend to them or the learning 
environment is at risk.  They are elements 
that teachers need to be prepared to use at a 
moment’s notice.  When we look at the spe-
cifics of these elements they reflect research 
about student engagement; what we do to 
acknowledge when students are adhering, or 
not adhering, to established classroom rules 
and procedures; establishing and maintain 
effective relationships with students; and 
communicating high expectations for all 
students…especially those for whom school 
success is an elusive target. 

Examining The State of Washington’s 
new evaluation criteria for teaching reveals 
that the three lesson segments of Domain 1 

of the Marzano Framework specifically align 
with three of the new criteria: WA Criterion 
1: Centering instruction on high expectations 
for student achievement; WA Criterion 2: 
Demonstrating research-based instructional 
practices; and WA Criterion 5: Providing a 
safe, inclusive learning environment.

Feedback from practitioners has rein-
forced the value of the more specific and 
focused feedback that teachers receive in 
the strategies and behaviors of Domain 1.  
One assistant principal using the framework 
indicated the feedback she can provide to 
all teachers has been more focused and of 
higher quality.  She related examples of 
providing quality feedback to very successful 
teachers. Instead of saying things like “you 
are such an awesome teacher,” she now is 
able to point out that the teacher’s class-
room pacing when delivering new content 
is well planned.  Thus, allowing her to 
reinforce specific elements where a teacher is 
doing a good job and demonstrating model 
practices. 

In using the Marzano model in a large 
suburban high school, I (Phil Warrick) 
found that when working with teachers in 
need of improvement, the lesson segments 
and specific behaviors within each segment 
helped our administrative team provide the 
specific focus and feedback necessary for 
instruction to improve.  Add to this process 
the teacher reflective practice scales, and 
the conditions for improvement are clear, 
concise, and attainable. 

Domain 2: Planning and Preparing
Central to an understanding of the 

Marzano Framework is the influential 

relationship that a teacher’s planning has on 
the classroom strategies employed when it’s 
time to teach.  Impactful teaching has never 
been a matter of winging it.  When we talk 
about planning we mean the planning it 
takes to ensure the effective scaffolding of 
information within lessons, the logical and 
meaningful progression of lessons within 
units, and the attention a teacher must pay 
to the established content standards of dis-
tricts and states. Furthermore, that planning 
must be understood to include the thought-
ful and effective use of available materials 
and technologies that can enhance students’ 
understanding of the content in a given les-
son or unit.  

Because the learning needs of students 
are as individual as the students themselves, 
it is essential to identify the support that 
three specific sub-populations of students 
may require.  First, as the population of 
English language learners grows in many of 
our schools, teachers are called on to think 
ahead about the adaptations that must be 
made for those learners.  Second, there are 
few if any classrooms in America that don’t 
need to serve the needs of special education 
students.  The critical support that special 
educators provide does not supplant the 
instructional adaptations that regular educa-
tion teachers must be prepared to make.  
And third, when students come from home 
environments that offer limited support for 
schooling, teachers must plan supportive 
approaches for students with few material or 
psychological resources to draw on outside 
of school.

These three elements of Domain 2, 
planning and preparing for lessons and 

The State of Washington’s Teacher Evaluation Criteria 
per E2SSB 6696

#1 – Centering instruction on high expectations for student achievement

#2 – Demonstrating research-based instructional practices

#3 – Addressing the needs of individual students

#4 – Focusing on subject matter content and curriculum

#5 – Providing a safe, inclusive learning environment

#6 – Using student data to modify instruction and improve student 
learning

#7 – Communicating and collaborating with families and communities

#8 – Utilizing collegial collaboration to improve practice and advance 
student learning



Spring 2012      Curriculum in Context

Page  
10

units, for the use of materials and technolo-
gies, and for the special needs of students 
speak directly to WA Criterion #3: Address-
ing the needs of individual students; and 
WA Criterion #4: Focusing on subject matter 
content and curriculum.

Domain 3: Reflecting on Teaching
A case could be made that the State of 

Washington’s intent to reform current teach-
er evaluation practices is significantly real-
ized in the fulfillment of the two elements 
of Domain 3: evaluating personal perfor-
mance and developing and implementing a 
professional growth plan. When fulfilled in 
their logical sequence, the central role that a 
teacher will play in being responsible for his 
or her own professional growth could not be 
more clear. A teacher who is able to evaluate 
his or her performance has taken a giant first 
step toward ever-increasing effectiveness. 

Marzano’s “Teacher Scales for Reflective 
Practice: Domain I” ( marzanoresearch.com 
offers a free download) invites a teacher to 
examine the 41 elements of Domain I of the 
framework and then use a scale to rate his 
or her present skillfulness in the utilization 
of each one. The format of the scales for 
Domain 1 helps avoid the simplistic trap of 
some self-assessment and feedback protocols 
that devolve into checklists of strategies 
being used or not used.  The values from the 
Marzano Teacher Reflective scales are:

•		 Innovating	(4)	–	Adapts	and	creates	
new strategies for unique student needs 
and situations

•		 Applying	(3)	–	Engages	students	in	
the strategy and monitors the extent to 
which it produces the desired outcomes

•		 Developing	(2)	–	Engages	students	in	
the strategy with no significant errors or 
omissions

•		 Beginning	(1)	–	Uses	the	strategy	incor-
rectly or with parts missing

•		 Not	Using	(0)	–	Strategy	was	called	for	
but not exhibited
The scales for Domains 2, 3, and 4 are 

in a format that parallel those of Domain I 
and can be found at marzanoresearch.com 
> Services > Teacher Evaluation Model – 
Resources, on pp. 40-48 of the “Marzano 
Teacher Evaluation Scales.”

Ultimately a teacher’s self-evaluation 
must translate into systemic action, and a 
vehicle for such action is a plan for pro-
fessional growth and development. For 
a meaningful and manageable annual 

professional growth plan, we advocate that 
a teacher select two or three elements from 
Domain 1 and another several from Do-
mains 2-4, as targets for focus and improve-
ment.  The selection process will, of course, 
draw heavily on the teacher’s own self-re-
flection, but done in consultation with that 
teacher’s supervisor.

Expectations for the creation of these 
kinds of plans are typical in current practice. 
But in our framework a teacher monitors 
the extent to which goals are being accom-
plished and charts his or her progress on 
both the identified instructional strategies 
and the accompanying student learning 
gains. It is in this consistent and frequent 
monitoring that both the purpose and profit 
of growth planning comes to life.

The elements of Domain 3 align with 
parts of three of Washington’s new criteria:  
WA Criterion #2: Demonstrating research-
based instructional practices; WA Criterion #6: 
Using student data to modify instruction and 
improve student learning; and WA Criterion 
#8: Utilizing collegial collaboration to improve 
practice and advance student learning.

Domain 4: Collegiality and 
Professionalism

This domain is not directly related to 
growth in classroom strategies and behav-
iors, but it is the context in which the other 
domains function.  In a school or district, 
high levels of collegiality and professional-
ism can significantly enhance Domains 1, 
2, and 3.

Domain 4 includes three elements: 
promoting a positive environment, promot-
ing the free and open exchange of ideas and 
strategies, and promoting district and school 
development.  In the Marzano Framework, 
it is the elements and actions of Domain 
4 that specifically address WA Criterion 
#7: Communicating and collaborating with 
parents and communities, and WA Criterion 
#8: Utilizing collegial collaboration to improve 
practice and advance student learning.

Changing the Conversation: 
Collaboration for Teacher 
Effectiveness

For years, instructional evaluators 
have been searching for better tools to help 
them assess, provide feedback, and foster 
teacher pedagogy.  The Marzano model 
provides these tools within the framework 
of a research-based common language for 
instruction.  By clearly defining 60 effective 
teaching behaviors across four domains of 

professional practice, the Marzano model 
offers a user-friendly, common language 
for all educators.  Within the Marzano 
model, 41 of the 60 elements are specifically 
focused on classroom practices and come 
directly from the body of research presented 
in The Art and Science of Teaching.  Addi-
tionally, numerous free resources to support 
the use of the Marzano model are available 
on the Marzano Research Laboratory web 
site.  Marzano Research Laboratory has also 
developed two new publications to support 
teacher growth.  These are Becoming a Reflec-
tive Teacher and Coaching Teaching.   

For more information about the 
Marzano Teacher Evaluation model in the 
state of Washington, please email either of 
the authors of this article: phil.warrick@
marzanoresearch.com or david.livingston@
marzanoresearch.com
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